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Dear NARACES members, 

This Fall Edition of NARACES Newsletter includes a variety of 
perspectives and resources from some of NARACES Executive 
Council members (i.e., Dr. Krista Malott, Michelle Hinkle, Yangyang 
Liu, and Carolyn Bazan), 2021 NARACES research grant 
awardees, and some of NARACES members whose contributions 
were centered around counselors' role in helping clients with 
substance use in the face of the spike in drug overdoses, inclusive 
pedagogy in counselor education, and the TEACHING WELL 
model to help promote online student engagement in alignment 
with  the following NARACES Objectives: 

Navigating 
Affirmative
Regional 

Advocacy and Education through 
Culturally Sensitive

Evolving 
Service

Also, this Newsletter involves the information on a series of 
upcoming online sessions regarding important issues in the field of 
counseling and counselor education that is organized by NARACES 
Executive Council. 

In wellness, 

Yoon Suh Moh, Ph.D., LPC, CRC, NCC, BC-TMH
NARACES Newsletter Editor | Communications Committee

Greetings!
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A Letter from the President 

Krista Malott
Hello to all NARACES’ members!

 As of this fall, 2021, we are 687 members strong and 
growing. I was thrilled to see so many of you at the recent ACES’ 
conference (via zoom or in person) and to learn from so many
of you in regard to effective clinical and pedagogical practices. 
NARACES members and board members had a strong presence 
at the conference, offering numerous sessions and community 
gathering spaces, including the graduate student lounge, a 
graduate student arranged panel on applying for Counselor
Education positions, and the BIPOC Wellness space with multiple 
convening sessions (thank you to Yangyang Liu, Carolyn Bazan, 
and Devona Stalnaker-Shofner, respectively!).

 These experiences and more were reminders of the profound
importance of coming together in community, to inspire, rejuvenate, 
and refocus on what gives us joy, while simultaneously recognizing 
the many folk unable to attend the conference due to multiple 
barriers, from the continuing pandemic, to issues of accessibility 
(physical or monetary), to personal and professional commitments. 
These reflections lead to thoughts of our own upcoming regional
conference, on November 8 - 13, 2022, in Pittsburgh, PA, with 
concerted efforts at making the event accessible and inclusive, and 
to inspire (your) attendance (and p.s., check out the many 
amazing aspects of this city, including its
incredible diversity of people and foods, here: 
https://www.visitpittsburgh.com/)

 Beyond conference planning, NARACES has many initiatives
underway this year, developed in response to member passions and 
interests—please don’t hesitate to share your own voice, by the way. 
You can reach out via a new link on our home page which reads 
“get involved in NARACES” at https://naraces.org/.
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Letter from the President Continued

Considering current NARACES’ initiatives, one large effort entails a 
continuation of the Year of Learning sessions. We will offer
four 2021-22 Year of Learning lunch Sessions, addressing the topics 
of cultural humility, infusing telehealth across programs, inclusivity in
counselor education, and wellness for BIPOC faculty members. We 
hope to follow each with an affinity space for our BIPOC members 
in the promotion of wellness and connectedness, overseen by Dr. 
Devona Stalnaker-Shofner. See further below
for information and registration links.

A few additional NARACES initiatives to be aware of:

      The Graduate Student Gazette, which will be looking for    
      short articles from master and doctoral-level students for the 
      fall of 2022 (look for a call in the new year); We are also 
      looking for short pieces highlighting your work in our ACES/ 
      newsletter (refer to the get involved link above), and; ACES 
      will soon begin an evidenced-based teaching resource that
      will accept short pieces on counselor education.

      the “get involved” link: https://naraces.org/):

• A new NARACES Scholarship Fund for 
Minoritized/Underrepresented Graduate Students (soon to 
be released via the list serve).

• New or unique writing/publishing venues:

• A proposed startup of a Research Interest Network (reach 
out about this through the “get involved” link at: 
https://naraces.org/)   

• Openings in service/leadership roles that include the 
following (and unless otherwise specified, you can reach out 
to me, to express interest, or to 
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Letter from the President Continued

o   Executive Council Elections: We are seeking candidates for the 
following elected roles: president-elect, secretary-elect, and graduate 
students representative (to put yourself forward as a candidate, see 
below, and look for an invitation on our list serve).
o   Membership: Membership has an opening for 1-2 committee 
members, they would be responsible for welcoming and facilitating 
members in actively participating in our division.
o   Grants: With an opening for next year, the chairperson of the
research grants committee is responsible for sending the call for 
research grants, identifying volunteer reviewers, and managing the 
review process.
o  Accessibility and Equity: The accessibility committee seeks 
persons with disability experience and/or CRC background, with a 
preference for digital accessibility specialty.  

 Finally, in looking back on this prior academic year, I want to 
thank Dr. Michelle Hinkle, NARACES past-president, for her 
service. She came into the presidency during one of the most 
historically difficult moments of our profession, and held down our 
(metaphorical) ship with humor, skill, flexibility, and compassion. In 
turn, she has been continuously gracious in fielding so many of
my own questions as I’ve stepped into this role.

 Others I want to thank for their service who have recently 
stepped into new positions and, at times, into new regions, include: 
Dr. John Harrichand, former Communication’s Co-Chair; Franc 
Hudspeth (soon to be former) Journal Editor, and; Meridith Drew, 
Awards Committee Chair. We are eternally grateful for your
service with NARACES and wish you the best in your future 
endeavors.
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Letter from the President Continued

 And last but certainly not least, I want to take this 
opportunity to welcome Dr. Sherritta Hughes, NARACES 
president-elect, with her 2022-23 presidential role, one that includes 
overseeing our fall, 2022 regional conference. We are
grateful to have and to support you.

 Best wishes with the remainder of your fall, we look forward 
to welcoming even more voices and ventures in this coming year.

Warmly.
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A Letter from the Past President
Michelle Hinkle

Hello, NARACES region! 
As I enter my year as Past-President, and my final year on the 
executive council, I want to thank NARACES members for
their support, involvement, and leadership. It has been a 
pleasure being part of the region’s leadership team. Having the 
opportunity to meet and correspond with many region 
members through various initiatives from the NARACES 
executive council was a rewarding experience, and I hope to 
stay in touch for collaborations into the future. During our 
professional development series throughout 2020-2021, region 
members shared their scholarly work, and it was valuable
to connect and learn from one another in these sessions. 
Thank you to all who presented and attended. Over the course 
of the last year, our region executive council has also expanded, 
and we have welcomed new members into council leadership
roles. Our region’s executive council has been collaborative, 
productive, and influential for our region, and I looking forward 
to their continued leadership. 

 I would like to express gratitude to our current president,
Dr. Krista Malott, and president-elect, Dr. Sherritta Hughes. Dr. 
Malott has already started her initiatives this year and her 
commitment to the region is evident. Dr. Hughes has begun 
planning for the 2022 conference in Pittsburgh, and it will be 
wonderful to reunite with others in the region at that time
through her leadership. I believe our region is fortunate to be 
led by Dr. Malott and Dr. Hughes, as well as the rest of the 
executive council members.
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One of my duties as past-president is to organize the
nominations and elections process for next year’s NARACES 
executive committee. Currently, we are accepting nominations, 
including self-nominations, for President-Elect (2022-2025), 
Secretary-Elect (2022-2024), and Graduate Student
Representative-Elect (2022-2024). A description of these roles 
can be found in this newsletter, as well as our website. Please 
send nominations by November 5th to hinklem@wpunj.edu. 
Our election will be held shortly after, through the end of 
November. So, please refer to email and our website for further 
information. 

All the best to everyone in this fall semester and into the
new year!

Letter from the Past President Continued
02
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Brief Summary of NARACES Graduate Student Lounge
at The ACES Conference
 

Yangyang Liu, M.Ed., NCC 

As our first event in this year’s career development event 
series for doctoral students aspiring to become faculty, we 
hosted a panel named Faculty Career Search 101 at the 
NARACES Graduate Student Lounge at the ACES 
Conference.
The event had a great turnout, with 16 graduate students 
in attendance. Five faculty panelists (Dr. Kaitlyn Forristal, 
Dr. Vernon Smith, Dr. Anthony Zazzarino, Dr. Deena 
Shelton, and Dr. Veronica Wanzer) shared their 
experiences with seeking work as a counselor educator as 
well as what was looked for in
candidates applying. The students asked very thoughtful 
questions that led to a great discussion on the reality of 
job seeking. It was very encouraging as well as inspiring 
to hear the experiences of the panelists. 
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Continued

Below are some takeaways from the panel: 

Our second event in the series will be an interviewing 
preparation workshop and panel. Please see more information 
below: 
Interviewing for a Faculty Position in Counselor Ed: A 
NARACES Sponsored Workshop and Panel
(Hosted by NARACES Graduate Student Committee & Open 
to All ACES Graduate Students)

• Network and ask for advice/guidance from those with 
jobs you want

• Choose programs that align with your values 
• Research the program and review the job description 

thoroughly before the interview
• Review the literature the faculty has published
• Take into consideration of the leadership at the 

departmental, college, and university level when making 
a decision

• Date & Time: November 5, Friday, 12:00-1:30PM EST
• Description: Interviewing for a faculty position in 

counselor education can be complex and, at times, 
daunting. Several intersecting dynamics unfold, and it is 
crucial to gain skills in effective promotion of your 
passions, strengths, and experiences during interviews. 
Attendees will be provided with concrete information and 
skills needed in successful interviewing. Furthermore, 
attendees will have the opportunity to ask questions from 
a panel of new faculty who have secured employment 
within the past year. This interactive session will help 
attendees connect to professionals who have successfully 
navigated interviewing in the field, as well as concrete 
applications they can use in their own process. 

02



NARACES 2021 FALL EDITION

Continued

Zoom link: 

https://us02web.zoom.us/meeting/register/tZYocuytrj8iEtI5W
QoJeLXqcomIxZK5Uiek  

 email containing information about joining the meeting.

We look forward to seeing you all at our event, and welcome 
any ideas for future collaborations! Please feel free to reach out 
to us via naracesgradrep@gmail.com. 

Warmly, 

Yangyang Liu, M.Ed., NCC
Doctoral Candidate, Counselor Education and Supervision, Penn 
State University
2020-2022 NARACES Graduate Student Representative

Carolyn Bazan, MS, CRC, LAC, CRSP
Doctoral Candidate, Counselor Education and Supervision, 
Rutgers University
2021-2023 NARACES Graduate Student Representative

• Register in advance for this meeting:

• After registering, you will receive a confirmation
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Voices from The Field 

Jennifer Smith Ramey, Ed.S., Liberty University
                                              Fred Volk, Ph.D., Liberty University

 Like many states in the nation, the Commonwealth of Virginia 
recorded its highest number of drug overdoses on record in 2020, 
according to the Virginia Department of Health (Ponton, 2020).  2020 
saw the highest number of recorded overdose deaths in the United States 
(Foster, 2020).  The majority of these overdoses were attributed to 
fentanyl, an opioid commonly used in medical anesthesia.  Many 
communities experienced an increase in fentanyl-related overdoses as 
fentanyl is cheaper to produce and can be combined with other drugs to 
increase the profit-margin for individuals manufacturing and distributing 
illegal drugs.  Factors driving the increase in overdoses may be attributed 
to social isolation, economic hardship, anxiety, and depression secondary to 
the COVID-19 pandemic.  Before the pandemic, many communities were 
already facing increased drug use, including opioid and methamphetamine 
use.  One locality in Central Virginia experienced a 23% increase in foster 
care placements from March 2019 to March 2020, according to Bedford, 
Virginia Department of Social Services senior management, with a 
staggering 90% of all child protective services cases involving parental 
substance use.

Counselors Play an Important Role in Addressing the Spike in 
Drug Overdoses 
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Continued

 Many community organizations recognize that individually they 
have limited resources, which hinders their ability to address the substance 
use crisis effectively.  Through the formation of cross-sector networks, 
agencies can leverage shared resources to accomplish more together than 
what a single agency could accomplish alone (Smith Ramey & Randall, 
2020).  Counselors play a vital role in cross-sector community partnerships 
to address complex societal problems, such as substance use.  For example, 
in Central Virginia, several community partners (i.e., social services, 
community service board, court service unit) developed and implemented 
a Family Treatment Drug Court (FTDC) in Bedford, Virginia, in 2018, 
with the goal of family reunification and preservation of family wellness.  
Drawing from the research, FTDC participants stay in treatment longer, 
have more days of sobriety, and are more likely to have their children 
returned to their custody than participants receiving treatment-as-usual 
(Gifford et al., 2014; Fessinger et al., 2019; Zhang et al., 2019).  Counselors 
are an integral part of a multi-disciplinary FTDC team that includes social 
services' staff, case managers, judges, and peer recovery specialists.  FTDC 
counselors are trained in Community Reinforcement Approach (Hunt & 
Arzin, 1973), an evidence-based model with a broad research base 
demonstrating efficacy in replacing substance use with pro-social behaviors 
and reducing substance use.  Counselors provide individual, family, and 
group counseling to participants in FTDC, as indicated by each 
participant's biopsychosocial assessment.  Counselors are uniquely trained 
and qualified to provide interventions to address the entire family's needs.  
Research suggests FTDC participants who reported a positive relationship 
with their counselor were more likely to complete drug court. Completing 
drug court is associated with improved outcomes, including long-term 
sobriety (Marlowe & Carey, 2012). 
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 The increase in drug overdoses nationally underscores the 
importance of a skilled workforce to meet our communities' treatment 
needs.  Some of these needs include evidence-based treatment to address 
triggers for substance use, including boredom and isolation, drug refusal 
skills, and problem solving skills.  Counselor education and training must 
be responsive to community needs by integrating curriculum that includes 
empirically-supported substance use treatment models, such as Community 
Reinforcement Approach (Hunt & Azrin, 1973).  Counselor education 
programs may offer training on empirically-supported models by 
embedding training in substance use courses or elective courses that focus 
on evidence-based treatment.  Programs may also offer training through 
partnerships with community-based behavioral health centers that provide 
training on evidence-based treatment models.  These partnerships benefit 
both the counseling student and the behavioral health center as students 
are exposed to potential future work settings and have the opportunity to 
network with counselors during the training.  Professional development 
providers and graduate programs alike need to rise to the present and 
future challenges shaped by drug overdose incidences.  Counselors have a 
longstanding history of working in community behavioral health trenches 
to meet local needs.  Let us prepare our counseling workforce by 
supporting professional development and designing graduate training that 
integrates evidence-based practices for substance use treatment. 

Continued
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Voices from The Field 

Lisa M. Lavoie, MAIS, LCPC-C, CADC, CRC
Department of Counseling Education and Supervision, University of the 
Cumberlands
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 While not specifically addressing teaching 
methods, the Council for Accreditation of Counseling & 
Related Educational Programs (CACREP) 2016 
Standards (2016) mention, “the learning environment” 
(p. 5) which includes reference to “an inclusive 
community” (p. 6) and stipulates that remediation 
policies will be in place at CACREP-accredited 
institutions. Since CACREP standards are the lodestar for 
accredited programs, their explicit mention of the 
aforementioned elements could be interpreted as 
comprising the tenets of inclusive pedagogy which are  
“learner-centered and equity-focused” (Center for New 
Designs in Learning and Scholarship, n.d.). Inclusive 
pedagogy takes the following elements into 
consideration--learners’ varied learning styles, abilities 
(both cognitive and physical), and backgrounds—in a 
model where collaboration between teachers and 
learners is central (Center for Excellence in Learning and 
Teaching, n.d., Inclusive pedagogy; Center for New 
Designs in Learning and Scholarship, n.d.). The ultimate 
goal of this collaborative effort is fostering a sense of 
equality and engagement which promulgates social 
justice (Center for New Designs in Learning and 
Scholarship, n.d).

Inclusive Pedagogy
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Continued 02

 With the aforementioned factors in mind, inclusive pedagogy 
allows for individual differences among learners “while actively 
avoiding the marginalization of some learners and/or the continued 
exclusion of particular groups” (Pantic & Florian, 2015, p. 334). Its 
incorporation of universal design, cultural sensitivity, and constructivism 
(Center for Excellence in Learning and Teaching, n.d., Inclusive 
pedagogy; Cotan et al., 2021; Grier-Reed & Williams-Wengard, 2018) 
is designed for greater inclusivity of historically marginalized groups 
including, but not limited to, racial/ethnic minorities, individuals with 
disabilities, individuals of lower socioeconomic status, and LBGTQIA+ 
individuals. By circumventing marginalization and exclusion, teachers 
practicing inclusive pedagogy and embracing individual learner 
differences minimize the possibility of and potentially reduce the stigma 
of “judging some students as less able” (Florian & Black-Hawkins, 2011, 
p. 827).
 When students are marginalized and stigmatized, their persistence 
and graduation rates are adversely affected (National Student 
Clearinghouse Research Center, 2017). A quick glance at the disparities 
of race and ethnicity affirms the adverse effects of marginalization and 
stigmatization. Examining the fall 2011 cohort’s six-year completion rates 
of bachelor’s degrees, it quickly becomes evident that Hispanics and 
Blacks, particularly Blacks, had a completion rate that was far less than 
that of whites and Asians. The completion rate for Blacks was 46%, 
while the completion rate for whites stood at 71.7% (National Student 
Clearinghouse Research Center, 2017). This phenomenon is not only 
problematic at the undergraduate level, Linder et al. (2015), utilizing 
critical race theory (CRT) as the backbone of their study of graduate 
programs in Higher Education and Student Affairs (HESA), identified 
“significant racial microaggressions” (p. 192) and described racism as 
“pervasive and permanent in institutions of higher education” (p. 192).
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Continued 03

 While colleges are attempting to address disparities affecting 
marginalized populations by implementing First Year Experience 
courses, by increasing diversity in campus life, and by partnering with 
local schools, the emphasis on inclusive pedagogy, for the most part, 
appears to be absent; however, it is the interaction between teacher 
and learner, whether it be on online or face-to-face, that is critical to 
student perseverance and degree completion (Gannon, 2018). 
Teachers, therefore, can enhance the inclusive experience by 
incorporating the following comprehensive principles in their classes. 
Teachers can be open to change, they can ensure consistent accessibility 
to all students, and they can involve students in the learning process by 
recognizing and embracing personal differences, and they can increase 
awareness of diversity (Center for Excellence in Learning and 
Teaching, n.d., Inclusive pedagogy). 
 Chickering and Gamson (1987), in their seminal work—“Seven 
Principles for Good Practice in Undergraduate Education”—promulgated 
diverse talents and different ways of learning as one of seven evidence-
based principles to successfully teach and learn in college. Over forty 
years later, their sentiment was instrumental in the concept of Universal 
Design for Learning (UDL), which, along with cultural sensitivity, is 
one of several underpinnings of inclusive pedagogy (Center for 
Excellence in Learning and Teaching, n.d.; Grier-Reed & Williams-
Wengerd, 2018). The premise of UDL is that reducing barriers and 
providing necessary supports will provide equal learning opportunities 
for all students without diminishing rigor (Center for Excellence in 
Learning and Teaching, n.d., Universal design for learning), which 
should facilitate the concept of inclusive pedagogy. If colleges are to 
empower students’ persistence and graduation, they would be wise to 
incorporate the principles and practices of inclusive pedagogy as they 
deliver their curriculum. By doing so, they will be increasing equity in a 
move that will be advantageous for all students, not just students for 
whom the concept of inclusive pedagogy was designed (Gannon, 
2018). Moreover, when moving to an inclusive learner-centered model, 
not only do all learners benefit (Center for New Designs in Learning 
and Scholarship, n.d.) but, ultimately, employers, families, and society 
benefit.
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Continued 04
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Voices from The Field 

Denise Ebersole, PhD, LPC, ACS, NCC, NCSC, Certified School 
Counselor, Associate Professor of Counseling at Liberty University
Laura Martin, PhD, LPC, ACS, NCC, Associate Professor of 
Counseling at Liberty University
Deedre Mitchell, PhD, LPC, NCC, Certified School Counselor, 
Associate Professor of Counseling at Liberty University

 The presence of online counseling programs is increasing, evolving, 
and ultimately requiring counselor educators to creatively engage and 
train students in an online setting. Regardless of whether programs were 
already online or quickly transitioned due to COVID-19, counseling 
faculty faced unique barriers and opportunities. Knowing students are 
seeking the “high touch, interpersonal nature of counselor preparation,” 
(Buckley & Dixon-Saxon, 2020, p. 58) the authors proposed the 
TEACHING WELL Model to address the unique and diverse needs of 
online counseling students. With over 40 years of professional 
experience including 22 years of online teaching in CACREP programs, 
the authors’ have trained thousands of competent and confident 
counselors. This model, grounded in the authors’ knowledge and 
expertise, provides guidelines and practical applications to promote 
student engagement.

Promoting Online Student Engagement 
using the TEACHING WELL Model



02
NARACES 2021 FALL EDITION

Continued

 The TEACHING WELL Model also captures the literature highlights 
regarding best practices in online teaching and applies it to counselor preparation 
programs. For example, Scholl, et al. (2017) found that physical limitations 
decrease student engagement in online counselor preparation programs. 
Strategically promoting online student engagement improves retention, learning, 
and persistence to graduation (Buckley & Dixon-Saxon, 2020). 
 Archambault and Larson (2015) surveyed 325 online faculty and found that 
using varied means of communication, such as phone, text, email, and video was 
the top attribute for instructor effectiveness. Being structured, focused, prepared 
and organized were also highly rated characteristics while others identified training, 
clear and effective communication, gatekeeping, and adhering to ethical 
responsibilities (Archambault & Larson, 2015). Additionally, responding promptly, 
attending to student needs, and individualizing support and instruction are essential 
skills for maximizing student engagement in online classrooms (Cicco, 2011). Finally, 
ACES Best Practices (2011) assert that effective counselor educators adhere to 
specific standards. Giving intentional feedback, being multiculturally competent, 
and attending to ethical considerations contribute to student success (ACES Best 
Practices, 2011) and promotes engagement. These findings provide support for the 
TEACHING WELL Model (See Link below) which provides specific and 
practical recommendations for online counselor educators who want to emulate 
best practices while effectively engaging students.

TEACHING WELL Model

https://docs.google.com/document/d/1SXRvTcL5jummkHt5VU9z9VN9FI
O3eLZC/edit?
usp=sharing&ouid=110166008610737854736&rtpof=true&sd=true

https://docs.google.com/document/d/1SXRvTcL5jummkHt5VU9z9VN9FIO3eLZC/edit?usp=sharing&ouid=110166008610737854736&rtpof=true&sd=true
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2021 NARACES Research Grant Winners 

Nayoung Kim: Investigating the relationship 
between perceived discrimination, social support, 
and wellness amoung Asian/Asian American 
counseling students

Kevin White, with Joanna Collins, Brittney 
Barnett, and Katherine Barker: Perceptions of 
online multicultural courses for practical 
preparedness

Kaitlyn Forristal: The experiences of fat students in 
counselor education programs
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Voices from The Grant Awardees

Nayoung Kim, Ph.D., N.C.C.

01

Project Title: Investigating the Relationship between Perceived 
Discrimination, Social Support, and Wellness among Asian/Asian 
American Counseling Students

 Under the recent pandemic, Asians/Asian Americans 
report experiencing discrimination including being exposed 
to racist views. Researchers showed that this racial 
discrimination negatively affected their mental health and 
overall wellbeing. In addition, fears and stress related to 
discrimination adversely influenced their mental health. As 
such, the perceived discrimination may also negatively 
affect Asians/Asian Americans counseling students. 
However, no research has been located exploring the 
experience of the population. Thus, the current study aims 
to investigate the relationships between perceived 
discrimination, social support, and wellness among 
Asian/Asian American counseling students. Specifically, a 
mediating effect of social support in the relationship 
between perceived discrimination and wellness will be 
examined. In order to understand the underlying 
mechanism of the relationships depending on their racial 
minority status further, the researcher will test if there is a 
statistically significant difference in the relationships of the 
constructs between two groups including: (a) Asian/Asian 
American and (b) other racial groups.   
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Kevin White, MS, APC, NCC

This project will examine master's level practicum 
and internship students' perceptions of the practical 
applicability of explicit multicultural course design. 
We intend to determine what areas these students 
feel most prepared for and identify potential 
elements of online instruction that may be addressed 
to improve the multicultural competency of 
counselors-in-training as they take their first steps 
into the work of counseling diverse clients. 

Project Title: Perceptions of Online Multicultural Courses for 
Practical Preparedness

Voices from The Grant Awardees
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Please join us for a series of online sessions regarding important issues in 
the field of counseling and counselor education. 
Open to counselors and counselor educators from any and all locations.

Cultural Humility in Counseling and Counselor Education
Friday December 10th at 1PM EST
Presenters: Dr. Katharine Sperandio, Thomas Jefferson University, 
Dr. Edith Gonzalez, Texas A&M University. 
Learn more and register at: https://forms.gle/bFxjYh4LyRTcEbPW8 

Teaching Experiences in Telemental Health in a Master Counseling 
Program
Friday, January 21, 2022 1OM EST
Presenter: Dr. Davide Mariotti, Western Connecticut State University
Learn more and register at:
https://forms.gle/yG3NShFrxJyFbsQf9

Accessibility and Disability Equity in Counselor Education Classrooms
Friday, March 18, 1PM EST
Presenter: Lynn Pierce, Ph.D. candidate in counselor education and 
supervision at The Pennsylvania State University
Learn more and register at: 
https://forms.gle/7Jt6pazdByG1zZwE9 

Wellness for BIPOC Faculty Members: Ways to Thrive in PWI’s
Friday, May 20, 1PM EST
Presenter: Dr. Devona Stalnaker-Shofner, Antioch University
Learn more and register at: 
https://forms.gle/zgc7c7nue1rAvmmy5 

NARACES’ Year of Learning: 
Moving Forward in The Profession

https://forms.gle/bFxjYh4LyRTcEbPW8
https://forms.gle/yG3NShFrxJyFbsQf9
https://forms.gle/7Jt6pazdByG1zZwE9
https://forms.gle/zgc7c7nue1rAvmmy5
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The NARACES Executive Council is 
accepting nominations and self-nominations for the
following positions:

NARACES President-Elect (2022-2025)
NARACES Presidents serve a three-year term on the Executive
Council in the role of President-Elect, President, and Past-President: 
President-Elect (2022-2023)/President (2023-2024)/Past-President 
(2024-2025). 
Please note that when in the positions of NARACES President-
Elect and NARACES President, this role includes membership on 
the Governing ACES council and attendance to all ACES 
governing council meetings is required.
a.    The president‑elect shall act as president at all Association
 and Executive Council meetings in the absence of the president     
 and shall succeed to the presidency at the expiration of the term   
 president‑elect (July 1).
b.     The president shall be the chief executive officer of the
 Association and the chairperson of its Executive Council. The  
 president shall appoint chairpersons and members of all 
 committees, unless otherwise specifically provided for in these  
 by-laws or by the motion establishing such committees and shall 
 hold ex-officio membership on all committees. The president shall 
 call all regular and special meetings of the Association when 
 necessary and shall report annually to the Association upon 
 action of the Executive Council and other items of concern to 
 the members. The president shall oversee the annual fall 
 conference. The address of the president shall be used as the 
 official mailing address of NARACES. The president shall
 receive and act upon all correspondence relating to the 
 Association. The president shall represent NARACES on the  
 ACES Executive Council. 

01



NARACES 2021 FALL EDITION

Continued

c.     The past president shall serve as a parliamentarian, Chairperson 
 of the Nomination and Election Committee, and serve on the  
 Executive Council and Executive Committee of the Association.
d.    Elected individual must be available for the ACES Summer  
 Meeting June 10 and 11, 2022 in Salt Lake City, meetings
 at the ACA Conference, as well as participation in quarterly  
 Zoom meetings. The individual is required to actively attend 
 and support regional board meetings and fulfill the duties of 
 their position set by regional bylaws and policy handbooks. In  
 their final year, they will serve on the ACES election and 
 nominations committee, support regional officer nominations, 
 and participating in the nominations and elections process for 
 national ACES leadership.

NARACES Secretary-Elect (2022-2024)
The NARACES Secretary serves a two-year term on the NARACES 
Executive Council in the roles of Secretary-Elect
 2022-2023) and Secretary (2023-2024). 
a.   The secretary-elect shall act as secretary at all Association and 
 Executive Council meetings in the absence of the secretary and  
 shall succeed to the office of secretary at the expiration of the 
 term as secretary‑elect.
b.   The secretary shall keep the records of the Association and the
 Executive Council, work in cooperation with the president in
 handling NARACES [minutes] and perform such other duties 
 assigned by the president and/or the Executive Council.

02



NARACES 2021 FALL EDITION

Continued

Graduate Student Representative (2022-2024)
The NARACES Graduate Student Representative serves a two-year 
term on the NARACES Executive Council in the roles of Graduate 
Student Representative-Elect (2022-2023) and Graduate Student
Representative (2023-2024). 

The GSR to the NARACES Executive Councils support fellow 
graduate students, advocate for graduate students,
promote graduate student membership in NARACES, ACES, and 
ACA, serve as a liaison between graduate students and the 
NARACES leadership and enrich the experience of graduate students 
as they progress through their counselor education programs. 

If you are interested in running or nominating someone for one of 
these positions, please contact Michelle Hinkle at hinklem@wpunj.edu

For self-nominations, please include:

If nominating someone please include:

Nominations for these positions are due on November 5, 2021 at
11:59PM EST. 
Please send nominations to hinklem@wpunj.edu. 

• A one-paragraph statement of interest in serving 
the NARACES membership

• A copy of your CV (please leave out personal addresses/phone 
numbers) 

• Contact information so that we can determine their interest in 
the nomination.
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We are looking for submissions for consideration in our future issues 
of the NARACES Newsletter. These topics can apply to 
practitioners, supervisors, counselor educators, and counseling 
students and may vary based on the following focus of each issue. 
Focus on NARACES Objectives: 
Navigating 
Affirmative
Regional 
Advocacy and Education through 
Culturally Sensitive
Evolving 
Service

    March 18 (Friday) 2022, 5PM EST. 

For questions, more information, or submissions please contact the 
editor at naraces.newsletter@gmail.com.

All the best,

Yoon Suh Moh, Ph.D., LPC, CRC, NCC, BC-TMH
Editor of NARACES Newsletter

Submissions must be between 500 and 800 words and sent 
electronically as a Word document to 
naraces.newsletter@gmail.com. 
Please include the author name(s), credentials, affiliation(s), and 
photo(s) in .jpg, .tif or.gif format. 
Students are encouraged to contribute with the support of a 
faculty member. 
Tentative deadline for the SPRING 2022 editions include: 

The receipt of submissions will be confirmed by e-mail, beginning 
on March 21, 2022. 

Call for Submissions
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We are currently looking for new NARACES Newsletter editors 
and Communications Committee members. 

Newsletter Editors are responsible for the following tasks: 

Communications Committee Members may help Newsletter 
editors perform meaningfully the above tasks while developing ideas 
about the committee's activities in collaboration with the NARACES
Executive Council 

For questions, more information, or applications,
please contact the editor at naraces.newsletter@gmail.com.

All the best,

Yoon Suh Moh, Ph.D., LPC, CRC, NCC, BC-TMH
Editor of NARACES Newsletter

• Prepare, revise, and edit manuscripts or other materials 
submitted for Newsletter publication and improve readability

•  Supervise Communications Committee members who help 
do this work 

• Develop story or summarize content areas in consideration of 
reader or audience (e.g., NARACES members) 

• Read manuscripts or proof to identify and correct errors in 
spelling, punctuation, and syntax 

• Communicate with the NARACES Executive Council 
members to seek updates or announcements to be featured 
in NARACES Newsletter 

• Attend monthly meetings organized by the NARACES 
Executive Council 

NARACES Communications Committee 
is seeking newsletter editors and Committee members!


